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ABSTRACT 
 
 El presente proyecto tiene como énfasis el análisis de videos auténticos en el 
desarrollo de la escucha en una lengua extranjera, como en este caso el inglés. Además se 
busca analizar cuál es el impacto que tienen dichos videos en el desarrollo de la habilidad 
de la escucha. Esta investigación se llevó a cabo en un colegio privado en la ciudad de 
Pereira, Colombia, con un grupo de 5 estudiantes de décimo grado cuya participación fue 
voluntaria en la realización de dicho proyecto. Los datos surgieron a través de entrevistas, 
observaciones y diarios de campo de los investigadores; dichos datos fueron comparados y 
triangulados después de ser codificados y categorizados. Se obtuvo como resultado una 
mejoría en la habilidad de la escucha a través de la exposición a videos auténticos así como 
tanto se detecto que la motivación por parte de los estudiantes practicar y desarrollar la 
habilidad de escucha incremento.  
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     ABSTRACT 
 
 The current study is focused on the analysis of the impact that authentic videos have 
on the development of the listening skill in a foreign language, as in this case English. This 
research was carried out in a private school in Pereira, Colombia, with 5 tenth graders who 
voluntarily participated in the development of this study. The methods used in the data 
collection were interviews, observations and researcher’s journals. After codifying, 
comparing and triangulated the methods some of the results that emerge from this research 
show the improvement of the listening skill through the exposure of the authentic videos, as 
well as how the students’ motivation to practice listening on their own increased. 
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INTRODUCTION 
 
Teaching listening is consider by many language teachers a challenging task due to 
the fact that learners believe that it is a difficult skill to develop during the process of 
learning any foreign language, as many factors such as stress, pronunciation, accents, and 
the cultural component which includes expressions, jargon, and idioms make the language 
more complex at the moment of understanding it. For this reason, the idea of implementing 
authentic videos (AV) in a classroom for the development of the listening comprehension 
was taken into account as a possible and viable study since few studies about listening and 
the use of authentic videos at the moment of teaching this skill have been conducted in 
Colombia or at least in the region where this research study took place. 
  
This research project follows a qualitative approach due to the fact that the principal 
interest of the researchers is to understand a phenomenon which takes place in a natural 
setting such as exploring if the use of authentic videos (AV) in a classroom was a helpful 
tool, and how it could help with the development of the listening comprehension of the 
students in a private school in Pereira.  Furthermore, this project is also interpretive because 
the purpose is to interpret how the students create and associate their own learning on 
listening using authentic videos. The participants of this research were five students whose 
ages range between sixteen and seventeen years old, from 10
th
 grade of a private school in 
Pereira. The data collection methods for this study were observation formats, interviews, 
and teacher’s journal which were used throughout the whole process. 
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 Besides, during the investigation the students were exposed to authentic videos 
such as documentaries, musical videos and others. The routine used in all the classes had to 
do with the presentation of key words, images of key words and vocabulary useful for the 
understanding of the videos. In some classes the students were asked to draw mind maps 
and complete charts for the general idea. Furthermore, some questions related to the videos 
were presented in order to obtain valuable information.  
Another issue has to do with the results obtained in this study which are three 
findings. To start with, the first finding shows that although this research is mainly based 
on listening comprehension, it is worth to say that when using authentic videos it is 
necessary the integration of the four skills in an English class, with the aim of proving and 
facilitating the students’ comprehension of the AV; also, because the variation of activities 
involved with the four skills lead to accomplish this process successfully, and for teachers 
to check students’ comprehension. The second finding gives an idea about the preparation 
and the implications when using authentic videos which has to do with lesson planning 
design and the sociolinguistic component contained in this kind of material. Finally, the 
third finding demonstrates that the use of authentic videos in a classroom increases the 
participants’ engagement and autonomy to practice listening comprehension in English; 
also, students make a comparison between traditional teaching and the use of AV as an 
innovative tool.   
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STATEMENT OF THE PROBLEM 
 
 Listening is one of the four skills in English that EFL learners consider difficult to 
develop, as they find challenging to understand the target language when they have to 
interact with a native speaker of that language. In accordance with the previous conception, 
Krashen (1994) cited in a study conducted by (Castro, 2009), affirms that “listening is 
considered today as a complex activity and a key factor in the language acquisition 
process”.  For that reason, this study is focused on the development of the learners’ 
listening skill throughout the implementation of authentic materials as videos, in a public 
school in Pereira, Colombia.  
 
To continue with this, according to Castro (2009), “the listening skill refers not only 
to the ability to comprehend sounds and different accents, but also the context and the 
language employed to perform the speech act.” In other words, to learn any language it is 
necessary to have a good input in terms of listening, since through this skill learners of the 
language can understand and learn most of the aspects of the language. In addition, Higuchi 
(1998) also asserts that “Learning a foreign language through videos facilitates to develop 
performance skills in the target language, such as body language and facial expressions.” 
That is to say, with the implementation of authentic videos in an English class, the students 
will be exposed not only to listening itself, but also to some other factors of the language as 
paralinguistic features like body language, and facial expressions used by native speakers 
of English, that might increase and facilitate EFL Learners’ comprehension of this language 
in a real context with natural use of English. 
The use of authentic videos for Listening comprehension 
 
Besides, according to Dunkel (1986) cited by Thanajaro (2000) “Developing 
proficiency in listening comprehension is the key to achieving proficiency in speaking.” 
Based on the previous idea, it is worthwhile to say that listening can reinforce learners’ 
fluency and oral production; also their pronunciation can improve and become more 
accurate to the English native speakers. Another important matter concerning with the 
implementation of authentic videos for listening comprehension, deals with the fact that the 
use of this kind of material offers real language (Yuan Yuan Z & Lingzhu, 1997); with 
reference to the previously said, the “real language” shown in the authentic videos involves 
the common hesitations “uh’s”, “mm’s”, and pragmatic factors such as the “turn taking” 
(Oura G, 2001) which are used by native speakers, being this a factor that might help the 
students acquire a culturally significant input that gives clues for comprehension 
(Thanajaro, 2000). 
 
Another essential issue is to take into account the level of proficiency of the 
language in which the authentic materials could be used:  
Some researchers such as Guariento & Morley (2001) cited by Kilickaya (2004) 
claim that authentic materials can be used with intermediate and advanced students 
only. These researchers believe that the use of authentic materials at lower levels 
causes students to feel frustrated and de-motivated since students at these levels 
lack many lexical items and structures used in the target language. 
In other words, authentic videos have a lot of cultural factors; consequently, it could be 
hard for beginner learners understand the target language, since they lack of proficiency to 
deal with aspects concerning on the cultural issues.     
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On the contrary, there are some others who claim that it is significant to use 
authentic materials in lower levels, because it leads students to be exposed to the foreign 
language from early stages. McNeil, (1994); Miller (2005), argue that the use of authentic 
materials should be employed in the first stages of the learning process (basic levels), with 
the aim of giving the students the opportunity of developing useful strategies for more 
complex tasks later on.  
 
Some researchers argue that other factors are important in teaching listening; one of 
these factors is motivation, which plays a key point that might help this process to be 
successful. Oura (2001) suggests that the use of authentic materials in ESL or EFL 
classrooms have a positive effect on learners’ motivation to learn the language. According 
to the previously said, as authentic material offers real language, the learner’s motivation 
will raise, since students will be exposed to cultural issues like common expressions, and 
idioms. 
 
       Taking all of the above mentioned into account, we as future teachers need to be 
creative and give the students the opportunity to connect their knowledge with real 
language. Also, it is necessary to highlight the importance of implementing authentic 
videos since there are two current studies that have explored the comprehension of listening 
but in different ways. One of the studies is related to Thanajaro (2000) which aims to 
develop the listening comprehension through the implementation of authentic materials in 
general terms, and the other one that is related to Castro (2009), conducted in Pereira, 
Colombia,  which aims to develop the same skill (listening), but with the use of music 
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videos.  Therefore, the purpose of this study is to implement authentic videos such as news, 
movies, series, and documentaries in order to explore if this project is useful for developing 
the learners´ listening comprehension in a private school. 
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RESEARCH QUESTIONS: 
1. What is the impact of using authentic videos for listening comprehension in a public 
school in Pereira? 
2. How can the implementation of authentic videos help to work on the four skills 
(speaking, listening, reading and writing) in a private school in Pereira? 
3. What are students’ perceptions towards the use of authentic videos? 
 
SUB-QUESTION: 
 What does it take to design and implement authentic videos for listening 
comprehension? 
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LITERATURE REVIEW 
 
The aim of the current study is to explore the use of authentic videos as a helpful 
tool for listening comprehension in English as the target language. Learning a foreign 
language can become a complex process especially the listening comprehension in the 
English language. For this reason, to consider the implementation of authentic videos in an 
intermediate level of students in a private school in Pereira, is a strategy for developing not 
only the listening comprehension, but also a way to increase vocabulary, expressions, 
cultural content, and structures when expose the learners to the foreign language through 
authentic videos.  
 
As authentic videos use real language, this is a positive factor which increases 
learners’ motivation as suggested by Thanajaro (2000) who remarks, “The use of authentic 
videos in ESL or EFL classrooms has a positive effect on learners’ motivation to learn the 
language”. In other words, the specific facts shown in the authentic videos, such as: the 
images, the language used in the video, and the content, create a different environment in 
the classroom, which is motivating for the learners.     
 
Through this Literature Review some concepts will be analyzed in order to clarify 
what this research study is about; so, those concepts are the following: listening, listening 
comprehension, authentic material and authentic videos, and the integration of the four 
skills (listening, reading, speaking, and writing). 
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LISTENING 
To begin with, “Listening, the most frequently used form of language skill, plays a 
significant role in daily communication and educational process (Thanajaro, 2000).” That is 
to say, the listening component is quite important as it is one of the channels through which 
the learners acquire the language not only in the classroom setting, but also in the outside 
world.  
 
A key concept is claimed by Purdy (1997), as “the active and dynamic process of 
attending, perceiving, interpreting, remembering, responding to the expressed (verbal and 
non verbal) needs, concerns, and information offered by other human beings.” As 
suggested by this author the principal aim of the listening process is to comprehend what 
the speaker intends to express, also, to internalize that information and be able to produce 
an appropriate response according to the message received. On the other hand, some 
authors emphasize that it is not necessary to teach listening, due to the fact that it is a 
passive skill, but actually it is one of the most important abilities, since through it learners 
receive the input and therefore they are able to produce language. However, Listening is a 
difficult skill to teach as it implies very hard work for the teachers who need to find the 
appropriate way to expose the learners to this skill Thanajaro (2000). 
 
Rubin 1990 (cited by Miller 2005) explains that “Listening consists of processing 
information which the listener gets from visual and auditory clues in order to define what is 
going on and what the speakers are trying to express.” In other sense, listening is a channel 
The use of authentic videos for Listening comprehension 
 
which can help the listener comprehend the messages he/she is interacting with through 
visual material or through the speaker’s sounds, words, gestures, and some others.  
 
Harmer (2001) cited by (Arteaga et al. 2009) “expresses that listening is a 
“receptive skill” where people obtain the main idea according to what they hear.” In other 
words, with the listening skill learners can grasp meaning from a conversation, even if the 
listener does not understand all the words, but the principal intention of the speaker. 
 
LISTENING COMPREHENSION 
 According to Buck (1997),  
“Listening comprehension is an inferential process in which the listener constructs 
meaning through this interaction; and the interpretation of the text is guided and influenced 
by the context or situation and the listener’s purpose for listening”.  In other words, the 
meaning learners give to what they listen is linked with the aim or the objective they have 
at the moment of interacting, and interpreting sounds.  
 
Furthermore, as suggested by Chastain, (1979) & Lund, (1990) (cited by Thanajaro, 
2000) “Clearly, the general purpose of listening is to comprehend a message”. For that 
reason, it can be maintained that for a full comprehension when listening it is not necessary 
to understand every word, but the main idea or the intention the speaker has. However, the 
common misconception when learning a new language deals with the fact that learners feel 
they are successful listeners only when they understand word by word of what they are 
listening, and not when they get a full comprehension of the message. Likewise, some 
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authors as (Faerch & Kasper, 1986; Ur, 1984) (cited by Thanajaro, 2000) affirm that 
“language learners usually assume that successful comprehension only occurs with total 
comprehension”.   
 
AUTHENTIC MATERIALS  
To begin with, Martínez (2002), remarks authentic materials as “Material designed 
for native speakers of English”. In addition, Nunan (1999), defines authentic materials as 
“[…] genuine communication and not specifically written for purpose of language teaching. 
In accordance with the previously said, the use of authentic material for this project plays 
an essential role, due to the fact that, learners will be exposed to videos in which they can 
learn and interact with the language that native speakers use in real contexts, and not with 
language designed for a common lesson. 
 
Furthermore, Yuanyuan Z. & Lingzhu J. (1997) points out some short definitions 
for authentic materials. “They are real language”; “produced for the native speakers”; 
“designed without the teaching purposes”. As it is suggested by these authors, authentic 
materials are rich in offering real situations that are not necessarily for teaching, but can 
help the learners acquiring new expressions and vocabulary, thus interact with the language 
as it is used in a real context.  
 
Based on Musallam, E. (2006) definition of authentic materials, it is worth it to say 
that authentic materials help students to develop a richer aspect concerning on 
communication in the target language. In other words, through authentic materials as in this 
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case videos, the learners can develop their listening skill more complete, since they can 
understand what the speakers are saying not only for what they hear, but because of the 
gestures, and facial expressions that native speakers of English use in a conversation. 
 
Another significant concept concerning with authentic materials has to deal with 
Rogers & Medley (1988) statement (cited by Thanajaro, 2000), who used the term 
"authentic" to refer to "language samples ... that reflect a naturalness of form, and an 
appropriateness of cultural and situational context that would be found in the language as 
used by the native speakers". With reference to the previously said, it is applicable to state 
that this kind of material includes many aspects such as: the cultural components 
(expressions, idioms and jargon) as well as the way the language is commonly used by the 
native speakers in their context.  
 
ADVANTAGES AND DISADVANTAGES OF USING AUTHENTIC VIDEOS IN 
THE CLASSROOM  
 Using authentic videos can have advantages as well as disadvantages, some 
advantages are:  
Thanajaro (2000) “The use of authentic videos in ESL or EFL classrooms has a positive 
effect on learners’ motivation to learn the language.” 
 For instance, Guariento & Morely (2001) claim that: 
“authentic videos increase learners’ motivation since it makes them feel that they 
are learning the real language; also that they are in touch with the target language 
as it is used by the community, which speaks it”. 
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Since authentic videos include real language, and it shows the learners the pacing, the turn 
taking and the hesitations (“uh’s”, “umm’s”) in conversations between native speakers 
(Oura, 2010), this factor can get the pupils’ interest when learning a foreign language since 
they can see the natural way in which English speakers have a conversation in their daily 
lives. As a contrasting point to the previously said, (Porter & Roberts, 1981) cited by (Oura, 
2010) remark that non-authentic materials avoid the speech components such as the ones 
previously mentioned because these conversations are prepared for teaching. Besides, using 
authentic materials such as videos, provide opportunities to practice the everyday situations 
in a “real” context (Omaggio H, 1993), and (Rogers & Medley, 1998) cited by (Thanajaro, 
2000) 
 
 There are some other advantages of using authentic materials such as videos, for the 
following reasons:  
1. “Authentic materials provide exposure to real language and relate more closely to 
students’ needs. Students are exposed to real world intercultural discourse 
(Kilickaya, 2004; Martinez, 2002; Morrison, 1989; Peacock, 1997). (Cited by Su, 
no date)”. 
2. “Authentic materials provide authentic cultural information and help “facilitate 
cultural adaptation, language comprehension, and language use” (Duquette, et al, 
1987, p.489).” (Cited by Su, no date)”. 
3. “Authentic materials as videos, provide close contact with language, build up 
paralinguistic features, introduce life-like scenarios into the classroom, and can be 
used for all levels (Karpova, 1999).” (Cited by Su, no date)”. 
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4. As it is suggested by Gilmore (2007) cited by McCoy, P authentic videos offer a 
rich input and potential to develop the learners’ communicative competence. 
5. Castro (2009) states that “videos can be an effective tool for language learning since 
they are created for native speakers which allow the EFL learners to learn lots of 
expressions or collocations as well as grammatical forms for them to interact with 
other people in different life contexts.”   
6. Ting Hung 2008 (cited by Arteaga et al, 2009) in a study conducted by this author, 
the participants of his research benefited from the visual part of the video that 
supported them to self-analyze their own performance; thus, students became 
autonomous learners and critical thinkers. 
 
One interesting kind of authentic videos to work with is films which offer the 
language that is commonly used by native speakers.  Furthermore, “the most useful point of 
a film is that learners naturally acquire the sense of ‘language in action’ in the target 
language” (Gilmore, 2007). However, a problem with films is that sometimes it is not 
clearly spoken (e.g. use of verbal contractions, the speech is too fast ,use of jargon, 
collocations and expressions); as a result learners might get confused and should need to 
review the previous scene of the movie to understand it better (McCarthy & Carter, 1995). 
“Learning a foreign language and learning it with films, is an advantage since learners can 
realize these concepts afresh in order to facilitate developing performance skills in the 
target language, such as body language and facial expressions (Higuchi, 1998).” According 
to the previously said, the use of films for listening is a helpful tool as learners can be in 
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contact with the gestures and body language, thus the communication could be clearer and 
better. 
 
The use of authentic videos can also have a variety of disadvantages which are 
mentioned bellow. To begin with, Ciccone (1995), Rogers & Medley (1998) et Al. maintain 
that “beginner language learners may experience extreme frustration when confronted by 
an authentic material”; the authors refer to the idea that the use of authentic videos should 
be implemented in higher levels, since beginner learners might have problems because of 
lack of proficiency in the language. Nevertheless, the difficulties of using authentic videos 
do not concern on the level of proficiency, but on the tasks the teacher uses in the 
classroom, Cook (1996).  
 
In addition,(Martinez, 2002) states: “one of the biggest disadvantages of using 
videos for listening comprehension is that it requires special preparation which can be time 
consuming for the teacher.” The problem here is that authentic videos have a lot of cultural 
content, which can require the teacher to look for relevant information useful for the 
students before introducing this kind of material. Also for the teacher it is a challenge, since 
he/she has to find relevant and appropriate authentic videos, analyze and organize them in a 
pedagogical way.  
 
INTEGRATION OF THE FOUR SKILLS 
Mekheimer (2011) “video material offers background information that activates 
prior knowledge and schemata, which are essential in stimulating subsequent reading, 
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writing, speaking and listening activities in the classroom.” As suggested by this author, 
authentic videos support and help to develop the four skills in the classroom, since they 
provide the opportunity to design different activities in which the students need to activate 
their prior knowledge, thus use it through the different skills.  
 
Oxford, 2001; Hinkel, 2006; Shanahan, 2006 (Cited by Mekheimer, 2011) explain 
that “the four skill areas of a foreign language should not be treated as distinct and isolated 
cognitive domains, because each feeds into the other complementarily.” Although this 
research is mainly concerned on listening comprehension, it is vital to mention that the use 
of the other skills (reading, writing, and speaking) is involved in the whole process, as the 
students are exposed to different kind of activities and tasks where those skills are needed 
for a successful understanding of the videos.     
 
Finally, based on Krashen’s theory (1994) and some others, listening is considered 
the most important skill since through it learners obtain the input to produce language 
(output) not only in the foreign language, but also in the mother tongue. For the above 
mentioned reason, as it is intended to develop the listening comprehension, the use of 
authentic videos is a useful strategy that could help the students of a private school in 
Pereira, to develop listening comprehension in a different way where the cultural aspects 
are shown through videos; also this way of teaching supports students to be more interested 
when speaking in the foreign language, and using ‘real language’ as it is used by native 
speakers of that language. 
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METHODOLOGY 
 
TYPE OF STUDY 
 Our Project is a qualitative research due to the fact that the principal interest of the 
researchers is to understand how people interact in the world around them. In other words, 
applying this to our project, what we as researchers need to know is how the students of 
tenth grade interact with authentic videos in order to see the impact it has on their listening 
comprehension. In addition, we as researchers plan to collect and analyze the data; this with 
the aim of obtaining some results that can help us to answer the research questions 
suggested in this investigation. 
 
Besides, this project is interpretive because the purpose is to interpret how the 
students create and associate their own learning on listening using authentic videos. 
According to Orlikowski and Baroudi (1991), (Cited by Geoff Walsham) “interpretative 
studies assume that people create and associate their own subjective meanings as they 
interact with the world around them.” Moreover, according to Merriam (1998) this project 
is descriptive since it explores attitudes, behaviors and experiences. 
 
Moreover, our project is a case study because the aim is to collect some data, and 
then make some analysis that can help us understand better what the social phenomena 
implies. In addition, this project is also a case study because as Merriam (1998) explains, 
“the interest is in process rather than outcomes, in context rather than a specific variable, in 
discover rather than confirmation”, for instance, the important fact for this project is the 
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whole process and those aspects such as behaviors and strategies used by students to 
develop a better listening comprehension when being exposed to authentic videos, as a 
result those aspects could give us valuable data that can be applied in our project. 
 
CONTEXT: 
This project will be conducted in a private school in Pereira “los arbolitos verdes”. 
The school is located in a strategic place since it is near the downtown of the city. The 
school has only high school grades. For this reason, there are 9 groups in the institution 
(6A-6B, 7A-7B, 8A-8B, 9, 10, 11) thirteen teachers, and approximately 215 hundred 
students; the students’ status is between three and four. Besides, the school has one football 
field, one cafeteria, one library, the director’s office, the secretary’s office, the coordination 
office. 
 
SETTING 
 In this research project, the language used for the different sessions will be the 
English language, and the students’ mother tongue when necessary. The authentic videos 
will be implemented during the lessons and these will be presented in English without 
closed captions. According to this, the students will be required to complete some tasks 
after being exposed to the authentic videos.   
 
The group in which the project will be conducted has 30 students and the students’ 
English level is A2. All the groups are exposed to English two hours per week. Moreover, 
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the school has two English teachers and their level is C1, also the school follows the 
Standards of el Programa Nacional de Bilingüismo. 
 
PARTICIPANTS 
 For our qualitative study, we plan to apply non probability sampling, due to the fact 
that the intention is “to discover what occurs, the implications of what occurs and the 
relationships linking occurrences” Honigmann (1982 page.84), (Cited by Merriam 1998). 
In other words we do not need to know how much or how often the phenomena occur, but 
understand deeply what the phenomena imply and how it is developed in the process. 
 
Moreover, our sampling is typical, Merriam (1998), since the five students involved 
in the project share some characteristics, the five students are in 10
th
 grade, they are four 
women and one man whose range is between sixteen and seventeen years old. The 
participants’ selection is going to be developed through a whole group test. The idea is test 
all the students and then choose the five sampling voluntarily. In addition, the academic 
level of the students is A2, according to Los Estándares del Programa Nacional de 
Bilingüismo.   
 
RESEARCHERS’ ROLE: 
 Throughout the process of this qualitative study, we will assume two different roles, 
“participants as observers” and “complete observers”. The idea will be developed as 
follows: there are three researchers, while one participant as observer is in charge of 
teaching; the other two are complete observers as they are in charge of observing what 
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happens in the classroom. According to Adler and Adler (1994), the role of the participant 
as observer is assessing the students during the tasks, but without interfering with the final 
product of the students. 
 
DATA COLLECTION INSTRUMENTS: 
 The methods implemented throughout this research project are observations, 
interviews, student’s artifacts and Teachers’ Journal. 
OBSERVATION:   
“Observations take place in the natural field setting, and observational data 
represent a firsthand encounter with the phenomenon of interest” (Merriam, 1998). Thus, 
observations are essential in this project since they are useful to evaluate processes, also 
they are really helpful as they provide validity and reliability from the data collected 
(Kidder, 1981). The purpose of using this method of observation is to obtain information 
concerned with “students’ behaviors”, “students’ perceptions,”, and “students’ reactions.”   
 
Additionally, the purpose of this project is to implement seven (6) observations 
organize as follows: one (1) observation for each session, since there will be six (6) 
sessions; although there will be two observers for each session, they will gather their 
observations and will draw a single conclusion. In addition, the instruments for the 
observations are going to be tape-recorder, video-recorder and observation’s formats. 
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INTERVIEWS:  
According to (Fontana and Frey, 1994) it can be defined as a way to elicit 
information from another person. Indeed, the necessity of knowing and go deeper in the 
student’s perceptions and behaviors, leads us to use the above mentioned method. The aim 
is to use a semi-structured interview in this qualitative research, since these provide some 
advantages such as:  semi-structured interviews allow you to access participant’s 
perspectives and understandings of the world; also, all the questions are more flexible 
worded, Merriam (1998). 
 
Moreover, these kinds of interviews are particularly useful for getting the story 
behind a participant’s experiences, McNamara (1999). In other words, it allows the 
interviewer to go deeper on the answers, as he/she can follow- up some of the questions, 
and this will be useful when analyzing the data. 
 
We intend to conduct two interviews, one at the middle of the process to examine 
how the process is working according to students’ opinions. Also, the second interview will 
be conducted at the end of the process in order to see the results, and conclude if this 
implementation of authentic videos is useful or not, or on the contrary, it could become a 
difficult way for students to develop their listening comprehension. 
The questions for these two interviews are: 
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Questions for the interviews 
These questions are used for the first interview which will be conducted at the middle 
of this research, in order to gather information about how the process is working. 
 
1- ¿Cómo se ha sentido durante el desarrollo del proyecto? 
2- ¿Cómo considera usted el uso de videos auténticos como una herramienta para 
desarrollar la comprensión de la escucha? 
3- ¿De acuerdo a la experiencia que ha tenido en este proceso, qué cosas le han 
gustado?  
4- ¿Qué considera que se debe cambiar o mejorar para que usted logre desarrollar su 
comprensión auditiva en la lengua inglesa? 
5- ¿En una escala de 1 a 10, diga qué tanto cree que ha mejorado, si es que ha logrado 
mejorar su comprensión auditiva en inglés?   
 
The following questions will be used at the end of this research study, with the 
purpose of evaluating and obtaining some conclusions of the project according to the 
participants’ opinions.   
 
1- ¿Qué cree usted qué mejoro o le faltó mejorar durante este proceso? 
2- ¿Cree usted qué es útil implementar videos auténticos en las clases de inglés para 
desarrollar la comprensión auditiva, sí/no por qué? 
3- ¿Qué sugerencias puede aportar usted en caso de que se realice otro estudio similar 
en una próxima ocasión? 
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4- ¿Qué tipo de videos le gustó, o lo motivó en las clases? 
5- ¿En términos generales cómo evalúa usted el proceso de enseñanza implementando 
videos auténticos? 
 
TEACHER’S JOURNAL:  
To write down the data collected in every session. Journals are documents which are 
made to be read as public, for that reason they have to be edited in the process of 
composition. As journals can be read by others, “they may lose some of the truthfulness, 
but what they possibly lose in authenticity they may gain in accessibility” (Brock, Yu et al, 
1992).  
The reason why we are going to use a teacher’s journal is because teacher-
researcher needs to register everything done in every session, also because as it is a process, 
it is important to revise which activities have been more useful and, which have not, this 
with the aim of gathering relevant data that can help us obtain good findings. 
 
In order to have a valid research design, we need to have clear ideas about what we 
intend to do in the fieldwork. The idea is to have all the things ready and well planned to 
avoid wasting our and the student’s time. For obtaining informed consent we need to have 
in mind which is the institution, and previously ask for director’s permission, in case we 
need to use the real names of the samples. Also, we need the permission if we aim to make 
the project public.  
For our project we will name the samples in the following way: 
 Student  D 
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 Student J 
 Student L 
 Student M  
 Student V 
This study is going to be conducted this way to ensure confidentiality and 
anonymity. Another important fact is the students’ permission to be participants of this 
research project; for that reason, it is necessary to inform the students about the project, its 
aim, and the reason why we need them to be participants of it. In order to obtain their 
permission, some consent letters will be sent to the students-participants.   
 
GROUNDED THEORY: 
 In this study the application of grounded theory is fundamental in the data analysis 
section. In addition, Strauss & Corbin (1990), state that "the grounded theory approach is a 
qualitative research method that uses a systematic set of procedures to develop an 
inductively derived grounded theory about a phenomenon"; based on the previous 
statement, the idea of using grounded theory for this qualitative study is to obtain theories, 
hypothesis, and concepts from the data collected, and then apply the triangulation method 
in order to get the information needed for the results, thus gather relevant data that provide 
us with strong conclusions about the study. 
 In addition, (Glaser & Strauss, 1990) state that grounded theory “is a research 
method in which theory emerges from the data collected”; as suggested by these authors, 
after collecting the data and analyze it some results need to be demonstrated , in order to 
obtain the theory that supports the whole study. 
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CONSENT FORMS AND ETHICAL CONSIDERATIONS:  
 
For the development of this project we need to obtain some permission from the 
institution, the teacher and the students. All the students involved in this project were 
informed about what the project is, and the role they were supposed to assume as well.  
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DATA ANALYSIS 
 
To start with the data analysis, we first typed the information gathered with the 
different collection methods such as Interviews, observation formats, and teacher’s 
journals. All the transcribed manuscripts were coded, using codes and categories as 
presented in Appendix…and also the research questions were taken into account in order to 
obtain information that answers those questions.  
 
To understand better the samples when analyzing the data all the codes will be 
explained with the aim of clarifying the meaning of each one, this process will be 
conducted as follows: 
In the samples the first letter has to do with 
 O: Observations 
 TJ: Teacher’s journal 
 I: Interviews 
The number next to the letter refers to the number of the class in which the 
instrument (observation, teacher’s journal) was completed; in the case of the interviews, the 
number next to the letter “I” could be 1 for the first interview which was developed at the 
middle of the process, or 2 for the final interview. In addition, the letter Q only deals with 
the letter I; thus, letter Q represents the questions, and the number next to it means the 
number of the question that could be from 1 to 5. Finally, in the samples the last letters 
have to do with the participants: 
 D: Dana, V: Viviana, M: Marjoury, L: Lina, J: John 
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INSTRUCTIONAL AND PEDAGOGICAL IMPLICATIONS 
 
After implementing authentic videos in a research study, it is worthwhile to state 
that these kind of materials offer a variety of benefits, not only concerning on the listening 
skill, but also speaking, writing, reading, and the sub-skills such as: grammar, vocabulary, 
pronunciation, and intonation. In addition, authentic videos are useful to increase students’ 
motivation, as they feel that this is a different way of learning a foreign language in the 
classroom. As stated by Arteaga et al (2009), “videos increase students’ motivation and 
stimulate autonomous learning”. 
 
For the development of this Project the implementation of authentic videos is very 
important. The teacher-researchers have to explore the videos several times, in order to 
obtain as many activities as possible for the Ss. This exploration implies time and hard 
work, because the teacher in charge of the class has to be prepared for questions or doubts 
from the Ss. During this process the material used provided many clues for the teacher, and 
this is a great advantage, since not only the Ss will learn new vocabulary, but also the 
teacher-researchers, as they have to be in contact with those videos more than the Ss. 
 
The way we as researchers developed the different tasks and activities during the 
sessions was quite useful, as the students were encouraged and prepared for the most 
challenging activities. Firstly, we designed the warming ups which gave the learners 
essential clues, key words, and helpful information, to accomplish the different tasks 
successfully. 
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In addition, for further investigations the researchers should take into account the Ss 
level of proficiency at the moment of choosing the videos. Also, when developing activities 
the researchers must integrate the four skills and include images for doing it, this for 
demonstrating if the students could develop those activities easily taking advantage of the 
material provided. The space in which the classes will be developed is another issue to take 
into account as it is quite difficult to work in a classroom in which the environment is not 
appropriate for teaching. In the same way, the researches ought to be accurate in terms of 
managing the classroom in order to get a suitable atmosphere for the learning of English. 
Another important fact to bear in mind is the students’ likes concerning with the activities 
to be developed in the sessions, as it is very important to please them as much as possible, 
since they are the principal users and the ones who contribute with the successful 
accomplishment of the whole activities and tasks. 
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FINDINGS AND DISCUSSION 
 
5.1 THE IMPLEMENTATION OF AUTHENTIC VIDEOS AS AN AID IN THE 
INTEGRATION OF THE FOUR SKILLS 
 
The data collected from the triangulation of the different methods used in this 
Project will answer the research question number two, how can the implementation of 
authentic videos aid in the integration of the four skills (listening, speaking, reading 
and writing)? Although this project is mainly based on the use of authentic videos for 
listening comprehension, throughout this process the other three skill were also taken into 
account in the development of the activities implemented; for instance, their listening skill 
was activated at the beginning of the class through showing them the AV, and some key 
words in order to understand the message or the content of the video. In addition, their 
reading comprehension was triggered when they were asked to read questions, as they 
needed to understand the questions in order to provide the information required from to the 
video. Additionally, the writing skill was developed when the participants had to answer 
written questions, and also when they needed to take notes of key information while the 
video was being played; therefore, during the activities of filling in the gaps, the students 
were developing their writing skill. Finally, after being exposed to the input the students 
were required to give answers or opinions about the video, which has to deal with speaking. 
Furthermore, learners were using the sub-skills pronunciation, grammar and vocabulary 
development in an implicit and explicit way. 
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As mentioned before, the different activities developed in the class using authentic 
videos helped to include and integrate the four skills in single tasks which led to the success 
of the tasks proposed. The data collected from different instruments provide evidence 
needed to present this finding.  
 
Listening:  
The listening skill was the main skill worked on this study, thus its development 
was done through exposing the learners to the authentic videos in three stages: pre-
listening, while listening, and after listening. This skill was activated from the very 
beginning of the class by showing the students the authentic videos and some key words in 
order to help them understand the message or the content of the video.  
 
The following data was taken from interviews, observations, and teacher’s journal: 
 
 Interviewer: ¿Cómo se ha sentido durante el desarrollo del proyecto? 
I1Q1V= Mmm, bien, me parece que es un proyecto que nos ayuda mucho a 
desarrollar la parte auditiva. 
 Interviewer: ¿Qué cree usted que mejoró o le faltó mejorar durante este proceso? 
I2Q1D=Mejoré en la parte de…listening…y…como interpretar las palabras que 
dicen. 
 
The data evidence how that students are aware of that their listening skill has 
improved and that the use of the authentic videos helps them grasp the meaning of the 
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words. In other words, they realized that listening and watching images at the same time 
helped them understand better some of the words they heard in the video due to the fact that 
the link between the images and the audio aid at comprehending what the main characters 
of the videos are trying to convey. 
  
Reading and writing: 
 On the other hand, the participants of this study were also exposed to simple reading 
and writing tasks (according to their level) such as: reading and understanding different 
types of questions as multiple choice questions, open ended and true and false, and 
afterwards providing written answers related to the authentic videos. Nevertheless, the fact 
of providing learners with the key vocabulary discussed at the beginning of the lesson is a 
fundamental element that helped students make sense of the videos and thus answer the 
questions successfully. Likewise, in the development of the writing skill, the students were 
assigned to take notes of key information from the video in order to answer the questions 
based on it.  
 
 O3M = in some of the tasks assigned learners were asked to answer some questions 
and in another task they were asked to complete a chart. The samples below show that 
these participants seemed to understand the questions given as the answers they 
provided were right. 
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In these samples it is evident that the participants of this research show 
understanding at the moment of answering questions in written form related to the video; 
although the grammatical form, the syntax, and some words were used by the students 
showing lack of accuracy, learners were able to transmit the correct answer and thus answer 
the questions successfully. Also, it was evident that the teaching of key vocabulary before 
exposing the learners to the authentic videos was a helpful technique that aid in 
understanding the questions and the information the participants had to read, as well as the 
written information they needed to answer the questions accurately. 
 
Speaking: 
 After exposing the students to the receptive skills (listening and reading) they were 
asked to produce oral language. The tasks based on speaking were designed in order to 
encourage students to express their opinions, ask questions or formulate questions about the 
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unknown vocabulary or the content of the video. In order to facilitate the process of 
speaking the selection of the material (AV) for each session, was based on the participants’ 
preferences, this with the aim of giving all the students the opportunity to be comfortable in 
the class, also with the aim of creating a suitable environment where the participants feel 
free to express themselves in English.      
  
This information was taken from teacher’s journals and observations  
 TJ6= They tried to express their thoughts in English, something remarkable 
because the ones who used English in class were only the participants, and other 
two students “I hate insects en todas las presentaciones”, “my phobia are the 
snakes”. 
In another observation the participant expressed the following: 
O1D= The teacher asks a question related to the video, she participates answering 
in English. 
T= How many miles per hour was the car going? 
S= “The car was 45 miles”  
  
 As can be seen above, some students took the risk at answering the questions 
formulated by the teachers, even though they sometimes tend to code switch, by using 
languages, their mother tongue and the target language. In addition, it is evident that the 
participants understood the questions done by the teacher. 
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As mentioned by Mekheimer (2011) “video material is essential in stimulating 
subsequent reading, writing, speaking and listening activities in the classroom.” As 
supported by this author, our research confirms that the use of authentic videos support and 
help to integrate the four language skills in the classroom, since they provide the 
opportunity to design different activities in which the students need not only to have the 
chance to make a connection between image and audio but also the seem to activate their 
prior knowledge, for example, for answering some questions, and for the writing part, thus 
use it through the different skills. 
  
By exposing the participants to the four skills in each class through different tasks, 
learners were empowered to gradually strengthen and develop each language skill, and 
through the activities developed with the authentic videos the researchers realized that the 
students were able to accomplish all the tasks proposed. Through the integration of the four 
skills, learners seemed to understand the message and the content seen in the AV. In this 
respect, this finding demonstrates and agrees with Oxford, 2001; Hinkel, 2006; Shanahan, 
2006 (Cited by Mekheimer, 2011)’s statement which explains that “the four skill areas of a 
foreign language should not be treated as distinct and isolated cognitive domains, because 
each feeds into the other complementarily.”  
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5.2 IMPLICATIONS FOR TEACHERS AT THE MOMENT OF PLANNING A 
LESSON WITH AUTHENTIC VIDEOS (AV)  
 
The following information will answer the sub-question from the research 
questions, which deals with the implications when planning lessons; what does it take to 
design and implement authentic videos for listening comprehension? The information 
gathered brought with it two different results for this finding: the first one concerning with 
lesson planning design, and the second one deals with the socio-linguistic component of the 
authentic videos. Throughout the process of implementation, the researchers realized that 
preparing the classes with authentic videos was a challenging matter, since it required 
selecting an authentic video according to the participants’ capacity to understand the 
language used by the native speakers in the video. Furthermore, the socio-linguistic 
component was evident in all the videos used for the classes, since it contained a variety of 
common expressions and idioms that were unfamiliar for the teachers- researchers and 
could give them an idea about the meaning of real communication, and by doing this it was 
possible to design a class with the aim of helping the participants understand easier the 
language presented in the authentic videos.  
 
5.2.1 Lesson planning design:  
 
Preparing a class with AV in English can be a complex process for the teachers who 
have learned English as a foreign language due to the fact that within the target language 
there is a great amount of sentences, expressions, and words as well, which are unknown 
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and other times difficult to understand since most of these expressions are highly connected 
to the American culture and thus it makes it challenging for non- native English teachers to 
comprehend the meaning. In other words, the dialogues, the narration, and the speech 
presented in the authentic videos are usually too complex, and too fast to be understood, 
thus it makes the comprehension of the AV a bit more challenging than when using adapted 
material. The following data was taken from the journals 
  
TJ2= The preparation of this class was a challenge in some ways, since in the video 
some expressions and idioms used by the native speakers were found, so we as 
teachers-researchers had to deal with this kind of language which was complex to 
understand. 
For the understanding of those idioms and expressions, it was necessary to use a 
special dictionary which helped us to know the meaning, thus be able to prepare the 
class with tasks and activities useful for the learners to understand not only the 
video in general, but also the specific idioms and expressions presented in them. 
 
For all the reasons mentioned previously, the preparation of the class with AV 
required from us, teachers-researchers, time and dedication in order to plan a well designed 
and structured lesson plan according to the objective, needs and characteristics of the 
participants; thus, after revising and understanding the video thoroughly, the teachers were 
able to deliver the instructions in an easier and simpler way for learners. The unknown 
words and expressions, as well as idioms and jargon in the videos were taken into account 
when preparing the class. Besides, the images and the context played an important role for 
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the designing of tasks and activities, since they provided the visual part for a better 
understanding of the video. In other words, from the teachers’ point of view the use of 
authentic videos in the classroom demands a special preparation in order to be well 
prepared when working with the language presented in those videos, and be capable of 
helping the learners with some difficulties that might emerge from the content thereof.   
 
Moreover, the preparation of classes with AV gave us many contributions such as: 
practicing the listening skill, the increase of new vocabulary in terms of common 
expressions, gave us many ideas to prepare classes in a more interactive way that engaged 
the learners in the class, and made us realize about the variety of activities that can be done 
with an AV. 
 
TJ3 = for this session we implemented images for the key words, the practice of the 
key words in this way was more effective because Ss could use their imagination 
and corroborate if their thinking was correct or not that much about the images 
already presented. 
   
TJ1 = For this part of the session the pre-teaching of the key words worked very 
well, since the students understood the video better. 
 
These two samples show the importance of the pre-listening in order to 
contextualize the students with the topic, and how those activities support learners’ 
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understanding and encourage participation and thus aiding in the development of listening 
comprehension through authentic videos 
 
 One of the biggest disadvantages of using authentic videos for listening 
comprehension is that it requires special preparation which can be time consuming for the 
teacher (Martínez, 2002). The author supports our study since it demonstrates that the time 
consuming for the teachers has to do with the comprehension of the material and the 
preparation of activities for the class which aim to help the learners comprehend better the 
content, and the language presented in the video 
 
A second implication when using this kind of material is that “the difficulties of 
using authentic videos do not concern on the level of proficiency, but on the tasks the 
teacher uses in the classroom” Cook 1996 (cited by Thanajaro 2000). In accordance with 
the previously said, it is worth to mention that this author holds the same view that the 
current finding presents, which proves that although the participants’ level of proficiency of 
this study was not really high, it did not affect the successful accomplishment of the tasks 
and activities proposed by the teachers-researchers. Therefore, the success of working with 
authentic videos does not have to do with the videos itself, or the student’s level of 
proficiency, but it has to do with the role of the teacher that implies thinking carefully about 
the activities to be developed in class, since those tasks have to be relevant and significant 
for a better understanding by the students.  
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5.2.2 Sociolinguistic component of the authentic videos (AV): 
 
 The use of common expressions and idioms included in the AV is a factor that 
enriches and gives color to all languages. Thus, the activities and tasks developed before, 
during and after when implementing the AV facilitate the comprehension of those idioms 
and expressions, also aid the learners to grasp the information as they expressed in the 
interviews. It is important to expose the students to all those common words, since from 
those expressions and idioms they can improve and enhance their vocabulary in the L2. 
The following data was taken from interviews and teacher’s journal: 
Interviewer: ¿Cómo considera usted el uso de videos auténticos como una 
herramienta para desarrollar la comprensión de la escucha? 
 I1Q2V= A mi me parece excelente… 
Interviewer: ¿y el hecho de que sea auténtico es mejor, o prefiere material que no 
sea autentico? 
I1Q1V= no, es mejor que sea auténtico, porque así uno puede escuchar las 
expresiones, las jergas. 
 
From the interviews it is evident how the participants preferred been exposed to 
AV, since those videos provided them with common expressions, idioms, accents, jargon 
that they are not normally exposed to in a regular class. Also, it is worth to say that this 
kind of material helps the students to be in contact with the real language used by native 
speakers.  
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Interviewer: Bueno, ¿Cómo considera usted el uso de videos auténticos como una 
herramienta para desarrollar la comprensión de la escucha? ¿Le gusta? ¿Le 
parece bueno? ¿O no le gusta? 
I1Q2M= si a mi si me gusta, mejor, porque […] uno aprende como no sé, acentos, 
expresiones 
 
This sample evidences that students feel engaged and like the way AV help in the 
learning and development of the listening comprehension, as these AV offer the language 
such as accents, pronunciation and expressions from native speakers which they are not 
used to hear in a classroom setting where the implementation of this material is not 
commonly used. 
   
This particular sample evidences the challenge we as teachers faced with the 
implementation of authentic videos; it also shows how the preparation of the activities was 
a little difficult, since we needed to be prepare in terms of knowledge about idioms and 
expressions for helping the students understand better those words.  
 
Castro (2009) states that “videos can be an effective tool for language learning since 
they are created for native speakers which allow the EFL learners to learn lots of 
expressions or collocations as well as grammatical forms for them to interact with other 
people in different life contexts.” This author agrees with our research study which 
demonstrates that the fact of being exposed to expressions and idioms using AV in the 
classroom helps the students to understand better the language. Also, since those idioms 
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and expressions are used by native speakers, the students can be immersed in daily life 
situations.  
 
5.3 LEARNERS’ REACTIONS AND PERCEPTIONS TOWARDS THE USE OF 
AUTHENTIC VIDEOS (AV) 
 
The following information will answer the research question number three which is 
“What are students’ reactions towards the use of authentic videos?”According to the 
evidence gathered through the different instruments, these findings have been divided into 
three categories such as: the first one use of (AV) as a means to engage students, the second 
one is a strategy to develop learners’ autonomy, and the last one is learners’ perceptions 
about language teaching. Firstly, some participants claimed that the fact of being exposed 
to authentic videos was a contribution to their learning of English, also that this technique 
of teaching listening increased their engagement to learn the L2, due to the fact that the 
materials and videos used to do so caught their attention for two different reasons such as 
the content of the videos, and the activities developed. Secondly, through the data some 
information about learners’ autonomy was gathered, providing evidence that after 
implementing AV in the classroom, the students became more enthusiastic to listen to AV 
on their own. Thirdly, another finding emerged from the second time we conducted the 
interviews, in which we could notice that the participants prefer the use of AV as a 
supporting tool in the classroom, instead of the traditional teaching as they expressed in the 
interviews. 
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5.3.1 The use of authentic videos as a means to engage students: 
  
As expressed by the participants of this study, the use of this kind of material (AV) 
engaged them with the activities, and was a helpful tool for the development of their 
listening comprehension in the L2. The fact of exposing the participants to the AV was 
interesting as those videos combine audio and image, which facilitated the understanding of 
the content thereof, and at the same time kept the learners focused and willing to participate 
during the sessions.  
The following data was taken from interviews and teacher’s journal: 
 Interviewer: ¿Como se ha sentido durante el desarrollo del proyecto? ¿Le gusta  o 
no le gusta? 
I1Q1D= a mí me gusta más esa manera de aprendizaje, porque es más fácil 
aprender cuando uno ve las cosas, las escucha.  
Interviewer: ¿De acuerdo a la experiencia que ha tenido en este proceso que cosas 
le han gustado? 
I1Q3L= Pues me motivaba todo, los videos, las actividades, me daban como ganas 
de aprender más. 
 
 These particular samples suggest that students feel more engaged when learning 
English through the implementation of authentic videos, as it facilitates the learning process 
and they seem to understand the foreign language better when there are images and audio at 
the same time. In other words, the participants expressed that associating images and audio 
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helped to grasp the meaning of the words. Additionally, from the data the researchers 
detected that AV helped learners understand the message for developing their listening 
comprehension.  
 
Other sample that evidence students’ engagement was taken from teacher’s journals 
TJ4= The presentation of a song made the development of the class easier as the 
learners were more connected and involved in the activity. As the song was known, 
it made students be more motivated and eager to learn it and thus be participative 
in this session. 
 
The data suggest that the class developed smoothly as the students were 
enthusiastic; due to the fact that the task was challenging enough for their level, it triggered 
students’ commitment to develop it successfully. In addition, it is worth to say that the use 
of a song in this class was a helpful tool for the development of the listening 
comprehension, as the students’ eagerness to participate and commit with the tasks based 
on this class increased and helped with the comprehension of the video. 
 
As expressed by Thanajaro (2000) “The use of authentic videos in ESL or EFL 
classrooms has a positive effect on learners’ motivation to learn the language.” In other 
words, the results of this study confirm and demonstrate that the implementation of 
Authentic videos in the classroom increases the students’ engagement, as the participants 
expressed, the fact of being exposed to audio and images at the same time helped them to 
understand and grasp the meaning through the non-verbal language. Therefore, students 
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feel more engaged and eager to participate and develop their listening skill in a class where 
authentic videos are implemented for the practice and development of this skill; also, the 
real language presented in these videos are another motivating factor for the learners of the 
L2. 
 
5.3.2 Authentic videos as a strategy to develop Learners’ Autonomy: 
 
As mentioned previously the use of AV also assists at promoting students’ 
autonomy to learn and practice English, due to the fact that learners became aware that the 
connection between images and audio facilitated the comprehension of the target language. 
They were incentivized to be more independent in their learning by using AV to practice 
the language on their own since they are cognizant that there are other strategies to learn; 
they have also become aware on their own preferences, as the data show below; now, 
students use more AV for the development of their listening comprehension.  
The following data was taken from interviews: 
 
Interviewer: ¿Qué cree usted que mejoró o le faltó mejorar? 
I2Q1D= ¿Qué mejoré?, pues que uno por ejemplo ya tiene la motivación 
para ver mejor videos en inglés que verlos traducidos. 
 
Interviewer: ¿En una escala de 1 a 10 qué tanto cree que ha mejorado o 
qué mejoró? 
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I1Q5L= Yo un 7….me cambió la forma de pensar porque se ve que hay 
otras formas diferentes de aprender, con videos o canciones, por ejemplo yo 
ahora escucho mucha música en inglés.  
Interviewer: ¿Cómo considera usted el uso de videos auténticos como una 
herramienta para desarrollar la comprensión de la escucha? 
I1Q2M= Mejor porque […] por ejemplo a mí me gusta más el inglés 
británico y pues ahora lo escucho con más frecuencia. 
 
We can infer from this data that after conducting this research, the participants 
became more autonomous at the moment of practicing English through different media 
such as: music, and videos, which help them to develop their abilities in the English 
language. This demonstrates that there are other ways to learn a foreign language by not 
only depending on the traditional education (teacher centered classes), but also by being in 
charge of their learning process. 
 
As expressed in a study conducted by Ting Hung 2008 (cited by Arteaga et al, 
2009) “the participants of his research benefited from the visual part of the video that 
supported them to self-analyze their own performance; thus, students became autonomous 
learners and critical thinkers.” According to the results that emerged from the data, the 
researchers of this study are in accordance to the author’s point of view, since the students 
became critical thinkers of their own learning and are more independent as they do not 
regard the teacher as the only source of learning. In addition, they noticed their own 
strategies to learn a foreign language, and became acquainted with the fact that being 
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exposed to the English language through AV as another way to develop the listening skill 
makes students confident in their learning process, as they feel they are learning on their 
own.  
 
5.3.3 Learners’ perceptions about language teaching: 
 
This finding shows students’ preferences in terms of teaching techniques. As 
expressed by the participants in the data gathered, the use of AV in the classroom is a 
different way of exposing them to the English language; thus, they consider the 
implementation of AV videos as an innovative tool that moved them away from the 
traditional teaching, also they see it as a helpful instrument for learning English, and for 
developing the listening skill in this language, which could be a positive factor that lead to 
learn the target language with a better attitude.   
 
The following data was taken from interviews 
Interviewer: ¿Cómo considera usted el uso de videos auténticos como una 
herramienta para desarrollar la comprensión de la escucha? 
I1Q2J: Una facilidad para aprender más 
Interviewer: ¿y por qué piensa que es más fácil? 
I1Q2J: Porque tiene audios, videos, todo eso. No es tan cotidiano como los otros. 
 
Interviewer: ¿De acuerdo a la experiencia que ha tenido en este proceso, qué 
cosas le gustaron? 
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I1Q3L: La variación, nos sacaron de la rutina que eran libros y cuadernos; se 
vuelve aburridor cuando un profesor viene y dicta clases, en cambio el video me 
motivaba.  
 
TJ1= The class was really pleasant for us, because not only the activities were 
smoothly developed, but also because some students said that they enjoyed more 
this kind of classes than the class with the in-service teacher, because the use of AV 
made things different.  
 
These three samples confirm the participants’ perceptions towards the use of new 
tools in the classroom and how they prefer the variation in classes (student centered class) 
and the implementation of AV, instead of books, or worksheets in every session, which 
moved them away from the traditional teaching. The samples also evidence how the routine 
in the classroom is a demotivating factor that influences the students’ willingness to learn; 
however, this could be avoided by using AV videos as it was expressed by the participants, 
and by designing varied activities that take into account their preferences. 
 
William & Lutes (undated) cited by Arteaga (2009) hold the view that “learning will 
be more natural because videos allow the English class to be more innovative and less 
traditional.” In agreement with the previously mentioned, our findings support the previous 
citation since the use of authentic videos gives the students different alternatives to develop 
the language.  Furthermore, the implementation of this kind of material in the classroom is 
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useful since it is seen by the learners as a different way of learning English, giving them 
more opportunities to have new learning experiences.  
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RESEARCH IMPLICATIONS 
 
 One of the biggest difficulties was the selection of the research topic as the focus 
was not very clear at the beginning of this process. In other words, the research study was 
focused on listening comprehension, but this was a very general idea to deal with; so, 
during the process of this research the implementation of authentic videos emerged as a 
remarkable subject, due to the fact that this kind of study is not very explored as it could be 
noticed. As we needed to have current studies we had to spend too much time searching for 
information and even then we did not find several studies as expected. 
 
 Another fact was the time consuming for us as teachers. We had to be careful with 
the activities and we had to watch the videos several times in order to understand the topic, 
and to grasp all the common vocabulary used in this kind of material. 
 
 Although the situation and the conditions in which we developed this research were 
not that great, we gained a lot of experience, now we are prepared for teaching in higher 
levels and we also have many clues for further investigations. We as teachers also gained 
knowledge as we were in touch with those videos and we prepared the classes and the 
activities.  
   
 
 
 
The use of authentic videos for Listening comprehension 
 
RESEARCH LIMITATIONS 
 
The limitations that emerged after conducting the investigation carried out in this 
study illustrate what occurred during the implementation and the development of the thesis 
project. Although, the planning, the implementation, the time, and the material enhanced 
the research considerably, they also brought with it a number of issues.   
 
Firstly, when choosing the school to carry out this research project, we faced some 
problems. We needed specific requirements such as the students’ level of proficiency; since 
the use of authentic videos should be implemented in higher levels, in order to avoid Ss’ 
frustration. Although the students’ level of proficiency was not the expected, the pupils 
were able to face and accomplish the challenge of being exposed to this kind of material 
(AV). 
 
Secondly, the time in terms of finding appropriate material (videos) easily 
understandable concerning with the content thereof was a little complicated, as it was 
necessary to spend several hours watching videos to find suitable material and, activities to 
be implemented in class.  
 
Thirdly, when conducting the implementation in the classes many interruptions 
were made. As it was a religious school the students had many religious activities such as: 
prayers, masses and holidays festivities and also the students from higher grades were 
asked to attend and help kids when leaving the school. These particular issues interrupted 
The use of authentic videos for Listening comprehension 
 
the classes, as some of the participants of the research had to leave the classroom for 
accompanying the other students, therefore the process was affected, since we could not 
continuing developing the activities proposed without the contribution of the participants.  
 
Fourthly, some discipline issues during the sessions were difficult at the moment of 
completing the tasks and activities proposed for the class, as some of the students did not 
take the classes and the teachers for serious; the lack of experience to teach in upper grades 
such as in this case tenth grade, made things more difficult for the teachers-researchers, as 
they did not have enough control over the students’ behavior. In addition, in one of the 
sessions there was a difficulty between the researchers and a group of girls who were 
disturbing, and interrupting the class, and the rest of the students.  
 
Fifthly, the difficulties we faced with the interviews. The questions for these 
interviews were not as appropriate as expected, and also the lack of experience for doing 
interviews undoubtedly affected learners’ responses. We needed to go back with the aim of 
completing the information previously gathered, as the one we already had was not enough;    
for doing this, we had to prepare the questions and made training with the advisor’s help, in 
order to avoid further issues. The interviews improved considerably. 
 
Finally, it is worth to say that despite the limitations previously mentioned, the 
development of the study was satisfactory, since we faced those problems and some 
solutions could be made in order to continue with the process. In addition, all those 
difficulties increase our experience for further investigations. 
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CONCLUSIONS 
 
 The current study aimed at exploring if the use of authentic videos (AV) in a 
classroom was a helpful tool, and how it could help with the development of the listening 
comprehension of the students in a private school in Pereira. For this research study three 
findings emerged which became visible from the data collected from the methods used 
throughout the implementation. 
 
The first finding shows the importance of integrating the four skills for different 
reasons such as: the variation in activities for avoiding monotony in the classroom, also, 
with the intention to expose learners to the material through different sources and thus 
trigger their learning styles, additionally, for teachers to check students’ understanding and 
to follow their process in the development of the listening comprehension of English as a 
foreign language.  
  
 The second finding evidences the implications of teaching with authentic videos 
which must be well selected according to the participants’ capacity to understand the 
language presented to them. Also, it is significant to have a well design lesson plan that 
includes a great variety of activities that help to develop the listening comprehension; apart 
from this, the pre-teaching with images of key vocabulary such as expressions, idioms, and 
jargon is truly useful for understanding the AV.  
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 Equally important is the third finding which demonstrates that the exposure to 
authentic videos benefited the participants in different ways as they became willing to 
practice listening after this study was conducted, and at the same time, they realized that 
this material offers many opportunities for learning the language on their own, using 
different ways such as musical videos and movies. Another matter has to do with the 
learners’ perception of the use of AV which they think are helpful to learn the language, 
and that this way of developing their listening comprehension is something innovative and 
different to the traditional teaching techniques. 
 
 To sum up, the present study concludes that the implementation of authentic videos 
in a classroom setting for the development of the listening comprehension in English as a 
foreign language is a very useful and helpful tool, as it facilitates the learners the 
understanding of the AV and provides them with the natural language that is commonly 
used in an English speaking country. Moreover, the use of images as a supporting material 
for teaching key vocabulary, expressions, as well as idioms and jargon before showing the 
video is an excellent strategy in the process of teaching listening comprehension when 
working with AV in the classroom.  
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APPENDIX A 
Observation format of the activities developed in each session 
OBSERVATION FORMAT 4, LEMON TREE 
ACTIVITY D L J V M 
 
 
 
 
 
 
WARMING UP 
-Looks at the 
video, and 
paying a lot of 
attention. 
-Talks to her 
partner 
-She seems 
interested in 
the song since 
she is singing. 
-Looks at 
the video 
very 
carefully 
-Talks to 
her 
partners 
sometimes 
-Sings, 
talks and 
laughs at 
the video 
or maybe 
she laughs 
at some 
other 
reasons. 
-She 
enjoys the 
song; I can 
see it 
because 
she sings. 
He looks at 
the video 
and 
answers 
some 
questions 
in Spanish 
about the 
video. 
She sings 
while the 
song is being 
played 
-Talks to 
Dana about 
the song (I 
know this 
because I’m 
hearing what 
they are 
talking 
about) 
-She seems 
interested in 
the song 
because 
makes faces, 
sings and 
smiles 
She sings 
enthusiastically 
-Talks to Lina 
about the 
video/images(I 
can hear they 
are talking 
about the song) 
-She laughs 
with Lina 
-She likes the 
song; I can see 
it in her face 
which looks 
concentrated 
and engaged. 
 
 
 
 
MAIN 
ACTIVITY 
 
VIDEO 1 
PARAGRAPHS 
TO FIND 
VERBS 
-She writes in 
her notebook 
-She works 
with viviana 
-She answers 
questions, and 
says some 
verbs of the 
song 
-She 
participates 
when the 
teacher asks, 
and saying the 
verbs 
-She writes 
in a piece 
of paper 
-She 
doesn’t 
participate 
very much  
-She looks 
around 
constantly 
making 
faces of 
confusion, 
but at the 
same time 
-He listens 
to the 
video, but 
doesn’t 
write  
-Looks at 
the video 
constantly 
like trying 
to 
understand 
something 
-He works 
alone 
during this 
-She writes 
something in 
her notebook 
-She looks at 
the video 
very 
concentrated, 
and really 
engaged 
with this 
activity 
-She doesn’t 
participate at 
all. 
-She writes 
some words in 
a sheet 
-Works with 
Lina, they talk 
and at the same 
time write 
down. 
-Looks at the 
video 
-She says some 
verbs and 
raises her hand 
to participate 
saying some 
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like 
enjoying 
the song. 
 
activity 
-Doesn’t 
participate 
very much. 
verbs. 
 
 
 
VIDEO 2 
-She writes in 
a piece of 
paper 
-Looks at the 
video and 
paying lot of 
attention to it 
-She 
participates 
saying a verb 
to the teacher. 
-She 
laughs and 
sings  
-Writes 
down 
something 
and sings 
-She says a 
verb to the 
teacher. 
-He 
doesn’t 
pay 
attention 
because is 
checking 
his cell 
phone 
-Does not 
participate 
and talks 
too much 
with his 
partners. 
-After, 
looks at the 
video. 
-She writes 
something in 
her notebook 
-She looks 
constantly at 
the video 
and writes 
down  
-She seems 
really 
engaged 
with the 
video since 
pays a lot of 
attention.  
-She looks at 
the video and 
talks with her 
partners. 
 
 
MAIN 
ACTIVITY, 
ORGANIZE 
THE LYRICS 
-She 
participates 
very actively, 
and pays 
attention to 
organize the 
song 
-She helps her 
partners telling 
them how to 
organize the 
sentences in 
the right order. 
She looks 
really 
engaged 
since she 
participates 
very 
actively in 
the class, 
trying to 
organize 
the lyrics 
-She talks 
to her 
partner, but 
she doesn’t 
organize 
the 
sentences. 
-He 
participates 
a lot in this 
activity 
-Very 
active and 
seems 
interested 
because he 
helps to 
organize 
the lines. 
-She is very 
interested in 
the activity 
because 
participates a 
lot, and is 
ready when 
it’s her turn 
to organize 
the lyrics. 
-Writes 
down, and 
talks to her 
partners. 
 
-She just looks 
at the 
sentences, and 
talks with her 
partners. 
-She looks at 
the lines on the 
floor, but 
doesn’t 
participate. 
 
 
 
 
 
CLOSURE 
-She 
participates, 
and writes on 
the whiteboard. 
-She sings 
enthusiastically 
-She writes 
in her 
worksheet, 
and is 
filling in 
the gaps. 
-He writes 
and looks 
at the 
video. 
-Talks 
constantly 
-She works 
with 
Marjoury. 
-Participates 
and says a 
word. 
She works 
with viviana. 
-She 
participates 
saying a word. 
-She writes on 
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COMMENTS: 
D= She was only in the second part of the closure 
D, M, V= Work enthusiastically, very encouraged 
L, J= Are very quiet.  
 
 
 
 
-She is 
very quiet. 
with his 
partner. 
-Works 
with one of 
his 
partners in 
this 
activity. 
-Sings the 
song. 
-She sings 
the song, and 
writes on the 
whiteboard. 
Keep singing 
the song. 
the whiteboard 
and sings the 
song. 
 
 
 
 
 
VIDEO 1 
-Writes and 
talks to her 
partner 
-After she 
looks at the 
video, in her 
face I can see 
she tries to 
understand 
(looks at the 
video very 
carefully) 
-She tells her 
partners what 
she thinks 
about the 
meaning of the 
images. 
-Looks at 
the 
transcript. 
-Talks to 
her partner 
and looks 
at the 
transcript. 
-After, she 
looks at the 
video and 
writes on 
her 
worksheet. 
-He looks 
around, 
and leaves 
the class. 
-She seems 
interested in 
the activity 
because pays 
a lot of 
attention. 
-Looks a 
little 
confused 
with the 
images, but 
she asks her 
partner 
(Dana). 
-Looks at the 
video very 
concentrated. 
-Looks at the 
transcript, and 
makes faces of 
understanding 
(moving her 
head up and 
down like 
saying “I’m 
right”) 
-She looks 
very interested 
-Looks at the 
video 
constantly and 
writes down. 
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APPENDIX B 
FINAL INTERVIEW 
VIVIANA: (V) 
VERONICA: bueno, primero buenos días, ehhh bueno ¿Qué cree usted que mejoró o le 
faltó mejorar durante este proceso? 
VIVIANA: yo creo que durante este proceso mejore mucho la pronunciación  porque había 
unas palabras que yo no sabía o tenía. 
Ve: ¿cree usted que es útil implementar videos auténticos en las clases de inglés para 
desarrollar la comprensión auditiva? Si/no y porque 
V: si, porque al uno ver una imagen asocia la palabra con la imagen mejor que la 
traducción, entonces… si es muy bueno el video 
Ve: ¿qué sugerencias puede aportar usted en caso de que se realice otro estudio similar en 
una próxima ocasión? 
V: mmm pues que traigan más videos que… sean más fáciles para entender a los que 
tengan un nivel muy bajo de ingles…ya 
Ve: ¿qué tipo de videos le gustó o la motivó más en clase? 
 
V: el de la naranja 
Ve: en términos generales ¿cómo evalúa usted el proceso de enseñanza implementando 
videos auténticos? 
 
V: bueno pues, es como lo mejor para enseñar que tendrían los profesores con respecto a 
los que no entienden nada…ya 
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APPENDIX C 
TEACHERS’ JOURNAL 
CLASS 6 
TUESDAY, NOVEMBER 22
ND
/2011 
 
This class was developed the same day of the previous one, as we did not have more time 
to do it. (Ss finishing their academic activities are not so concentrated in other things, even 
more when they are in 10
th
 grade). This time we presented a video about phobias. At the 
beginning of the class we played an audio of some animal sounds. The Ss task was to 
identify which animals appeared in the video and then answer the question what is your 
animal phobia? 
 
Ss’ answers were very comic, and they tried to express their thoughts in English, 
something remarkable, because the ones who used English in class were only the 
participants and other two Ss. They talked about some phobias like “I hate insects, en 
todas las presentaciones, pajaros, chickens, ¿cómo digo cucaracha? –cockroach. Todo eso 
que asco”, some others said “no me gustan las spiders”, “my phobia are the snakes”. 
They were participative enough in that activity. 
 
Then we presented a video about a snake attack. Ss were asked to close their eyes and listen 
carefully to what happened in the video. After this, they had to give us the general idea. 
Some of them could catch important information like “hubo como un problema y algo se 
quebró”, “un señor en problemas y muy preocupado”, algo con inyecciones”, these entire 
things were in the video and they could understand it without seeing it. We played the 
video again and they could see the video and confirm what they had listened to, and also 
understand more things. The idea with this activity was to make them conscious about the 
importance of the image for a listening activity. After this activity we played with them the 
game “tingo-tango (hot potatoes)” and Ss had to choose a question and tried to answer it 
based on multiple choice answers. They did it very well, answering all the questions 
correctly. 
 
Finally, we played another game, and the idea was to say as many wild animals as they 
could. So the teacher passed asking for an animal and they had to answer quickly and not 
repeating the animal. It was very fun, because they did not remember many animals, and 
some of the students said the animal in Spanish, so we could see that even in a basic topic 
they were not able to talk in English. The last 7 minutes of the class we made a kind of 
good bye. It was our last class and we wanted to thank them for their cooperation, 
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participation, welcome and good behavior during the sessions. We gave them some candies 
and we finished our implementation. 
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APPENDIX D 
LESSON PLAN 
INSTITUTION: 
Los arbolitos verdes 
Class number: 
--3-- 
 
GRADE & GROUP: 
10-02 
 
ROOM: 
TIME TABLE: 
1 hour 
 
LEVEL OF LEARNERS (CEF) 
A2 
NUMBER OF LEARNERS: 
30 
 
AVERAGE AGE OF LEARNERS: 
14-18 years old 
DATE OF THE CLASS: 
 MONDAY, NOVEMBER 7
TH
 /2011 
 
 
 
TEACHERS: 
ANDREY  MAURICIO SUÁREZ ZULUAGA 
VERONICA MARIA TORO LOPEZ 
OBSERVER: 
JAZMIN YESENIA MARTINEZ 
ISAZA 
AIM 
At the end of the lesson the students will be 
able to  
 Identify the adjectives based on a video  
 Use reading strategies to take out the 
principal topics of a video. 
 
Estándares Básicos de Competencias 
(MEN): 
 
Estándar general: comprendo textos de 
diferentes tipos y fuentes sobre temas de 
interés general y académico. Selecciono y 
aplico estrategias de lectura apropiadas para el 
texto y la tarea. 
 
 Estándares específicos: 
 Identifico palabras claves dentro del 
texto que me permiten comprender su 
sentido general. 
 Utilizo variedad de estrategias de 
comprensión de lectura adecuadas al 
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propósito y al tipo de texto. 
  
Indicadores de logro: 
 I am able to take out and organize 
relevant information based on a video 
 I am able to identify the adjectives after 
carefully listen to a video 
 
Assumed Knowledge:  
 Verb to be 
 Simple present 
 Vocabulary 
 adjectives 
 Simple past 
 
 
Materials: 
Images, video, video beam, speakers, laptop. 
 
 
Day/stage 
Activity/time 
 
 
PROCEDURE 
TEACHER AND LEARNER 
ACTIVITY 
ANTICIPATED 
PROBLEMS AND 
PLANNED 
SOLUTIONS 
COMMENTS 
 
Friday, 
November 
4
th
  
Warming up 
8:00-8:10 
am 
 
 
 
 
 
 
 
The teacher presents some 
pictures that represent words 
that could be hard to 
understand (dreamer, fall in 
love, accordions, sweethearts, 
acquainted, fair, handy crafts, 
orchids, chubby, attire, swing). 
See appendix 1 
 
Ss have to guess what is the 
word about, before the teacher 
presents the image. 
 
  
 
If students don’t 
understand with the 
images, the teacher 
will act out each one 
of the words.   
 
 
Friday, 
November 
4
th
  
Main 
activity 1 
8:10-8:30 
am 
Listening 
A video will be played once, 
and the teacher will ask the 
students some questions to 
engage them with the topic. 
(see appendix 2) 
 
After, the same video will be 
 
Students might not 
find all the words; they 
have the chance to 
listen again to 
complete the mind 
map. 
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played again. 
 
Ss have to draw a mind map in 
which they have to write all 
they hear about Colombia. (see 
appendix 3) 
 
Friday, 
November 
4
th
  
Main 
activity  2 
8:30-8:45 
am 
 
 
After, the video will be played 
again but Ss have to complete 
a chart about the famous 
people that appear in the 
video. 
(see appendix 4) 
 
Then teacher and Ss will 
discuss about the mind map 
and the chart, and teachers will 
check if they got all the 
information needed. 
 
 
 
 
Friday, 
November 
4
th
  
Closure  
8:45-9:00 
am 
 
Ss listen to the video for the 
last time, and they have to 
write only the adjectives that 
appear in the video. Teacher 
will explain that are 14 
adjectives, and the idea is to 
write as much as they can. 
  
 
 
 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 
 
 
REFLECTION SESSION: 
 
 
What went well?  
 
How do you know that?  
 
What didn’t go that well? And why’ 
 
What would you do different next time? 
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APPENDIX 
(APPENDIX 1) 
 
 
 APPENDX 2           
QUESTIONS FOR THE FIRST LISTENING ACTIVITY 
1- Which country is the video talking about? 
2- Which things did you like about the video? 
3- What famous people are mentioned in the video? 
4- Which cities are mentioned in the video? 
5- What are the main celebrations here in Colombia? 
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APPENDIX 3 
MIND MAP  
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APPENDIX 4 
# FAMOUS PERSON OCCUPATION   QUALITIES 
 
1 
 
 
  
 
 
2 
 
   
 
 
3 
 
 
 
 
  
 
4 
 
 
   
5  
 
 
  
 
 
